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Abstract
Speaking, as one of the four macro-skills, fulfills the communicative function of language in both
EFL and ESL settings. It is a tool for expressing thoughts and feelings and a way of linking to the
society. Despite its importance and frequent use, speaking has remained the least studied and
accessible skill for students to learn and for teachers to teach, and it has raised many questions for
researchers to answer. Due to the shift from teacher- to student-centered learning environments, students
need to be helped in becoming strategic language learners in the long run. This study investigated
the use of speaking strategies by Iranian EFL university students. Thirty-five female and 25 male
students participated in the study. An Oxford Proficiency Test was administered to determine the
students’ proficiency level. Accordingly, they were assigned to the three groups of high, intermediate,
and low proficiency levels. The main instrument was a 38-item strategy questionnaire which was
developed based on Likert-Scale answers. A t-test and a one-way ANOVA were run to compare the
mean scores of the four factors and see if there are any significant differences between males and
females, on the one hand, and high, intermediate, and low groups, on the other, with regard to
different strategies. The result indicated that sex and proficiency level had significant roles in the
using metacognitive strategies, with females showing greater favor over this factor than males. Also,
high proficient students revealed more interest in the same factor than intermediate and low level
students. For compensation strategies, sex showed to have a significant influence on strategic choice, with
males having more preference for this factor than females. For other factors including cognitive and memory,
and social/affective strategies, no significant differences were found among the variables of the study

Key words: speaking, strategy, language proficiency, speaking strategy

I. Introduction
The ability to function in another language is generally characterized in terms of being able to
speak that language. In recent years, much of the discussion relating to proficiency-oriented
instruction and testing has focused on the development of oral skills. Many language students
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consider speaking ability as one of their primary goals of study, either because they would derive
some personal satisfaction from being able to speak a second language or because they feel it
would be useful in pursuing other interests or career goals. Therefore, language teachers should
identify some effective strategies for teaching speaking skill in the classroom. According to
Chastain (1988), speaking is an important element in developing each language skill and
conveying culture knowledge. Students view speaking as an essential skill for functioning in
another country and enroll in language classes with speaking as one of their principal goals.
According to Allen, Freeland, Neuwirth, Hennings, and Schauer (2008), graduate students
almost find it difficult doing a job talk, a class presentation, or delivering a lecture.
The students usually find it to be a frightening or challenging task. As stated by Allen
et al. (2008), public speaking is one of the world’s most common frightening tasks,
fearsome to people more than any other source of anxiety such as heights, spiders,
the dark or even death. Noon-ura (2008) asserts that in public speaking, the speaker faces
horrifying stress and feels nervous with his cheeks blushed. One reason may be the lack of
confidence due to fear and anxiety as stated by Trent (2009). Despite its importance and
frequent use, speaking has remained the least studied and the least accessible skill for
students to learn, and for teachers to teach, and has raised many questions for researchers
to answer.
Traditionally, teachers pick a topic, ask students to discuss it in the class and finally
evaluate students’ performances in terms of accuracy and fluency. In this way, teachers
seem to test rather than to teach speaking, since students are rarely instructed on using the
strategies before the speaking task starts. In fact, teachers do not overtly teach or train
students how to speak effectively, which strategies to use, and what information to convey.
Due to the shift from teacher to student-centered learning environments, students need to
be helped in becoming strategic language learners in the long run (Nyikos & Oxford, 1993).
According to Harden and Dent (2005), “teachers need to ensure that the teaching/learning
session is not given over solely to the providing of information and the building knowledge;
it is not only knowing that or what, but knowing how and why which is important to the
student” (p. 208). Harden and Dent (2005) believe that teachers can facilitate the process
of learning by helping the students to activate their prior knowledge, work out on their
own context and finally, adopt the most appropriate strategies to strengthen their learning
process.
Classification of Language Learning Strategies
Various classification systems have been proposed for LLSs (O’Malley, Chamot, StewnerManzanares, Russo & Kupper, 1985; Oxford, 1990; Rubin, 1987 ). These taxonomies are
presented in the following sections.
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A. Rubin’s (1987) Classification of Language Learning Strategies Rubin (1987) made
distinctions between strategies contributing directly and those contributing indirectly to
learning. While direct strategies include cognitive and metacognitive strategies, indirect
strategies include social and communication strategies. According to Rubin, three main
types of strategies are employed by learners:
1. Learning strategies: strategies contributing directly to the development of the
language system constructed by the learner; this includes cognitive learning strategies; steps
or operations that require direct analysis, transformation, or synthesis of learning, and
metacognitive learning strategies, used to oversee, regular or self- direct language learning)
2. Communication strategies, less directly related to language learning, their focus is on
the process of participating in a conversation and getting meaning across or clarifying what
the speaker intended;
3. Social strategies, those activities which provide learners opportunities to be exposed
to and practice their knowledge.
Rubin (1987) believed that communication strategies are less directly related to
the learning of language and are used more for the aim of communicating;
therefore, they are not listed under learning strategies in her classification. Also,
due to the fact that she did not include affective strategies or strategies that control
the affective domain of motivation, values, attitudes, and emotions in her taxonomy at all,
her classification received serious criticism. To compensate this shortcoming, Oxford
(1990) added a number of affective strategies to contribute to success in learning
another language.
B. O’Malley et al.’s (1985) Classification of Language Learning Strategies
Based on what O’Malley et al. (1985) proposed, the following taxonomy for LLS can
be presented. The components of this classification are:
1. Metacognitive strategies,
2. Cognitive strategies, and
3. Socio-affective strategies.
In this taxonomy, O’ Malley (1985) referred to metacognitive strategies as those
strategies employed to plan, monitor, and evaluate the learning process. Cognitive
strategies involve the direct manipulation of learning techniques, and socio-affective
strategies deal with social activities and transaction, which consist of cooperation
(working with one or more peers to obtain feedback, pool information or model a language
activity) and question for clarification (asking a teacher or other native speaker for
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repetition, explanation, paraphrasing). This is the addition of affective strategy as a
part of socio-affective strategy, which makes this taxonomy more outstanding than
Rubin’s (1987).
C. Oxford’s (1990) Taxonomy of Strategies
Oxford (1990) divided LLS into two main categories, each containing several
sub-categories:
1) Direct strategies, which are those behaviors involving the direct use of the language
such as memory strategies or those used for entering information into memory and
retrieving it, cognitive strategies or those used for manipulating the language for
reception and production of meaning, and compensation strategies or those used for
overcoming limitations in existing knowledge and making up for limited knowledge;
2) Indirect strategies. Although they do not directly involve using the language, they
support language learning. They include metacognitive strategies or those used for
organizing and evaluating learning, affective strategies or those used for managing
attitudes and emotions, social strategies for learning and working with others.
As could be understood from the above list of strategies, Oxford (1990) divided
LLSs into two major groups; direct and indirect strategies. Direct strategies
involved conscious mental processes while indirect strategies were unconscious
and essential to language learning. In Oxford’s classification, each strategy
category includes several individual strategies interacting with each other. Direct
strategies include memory strategies, cognitive strategies, and compensation
strategies while indirect strategies are grouped into metacognitive strategies,
affective strategies, and social strategies.
Communication Strategies
Bialystock and Frohlich (1980) investigated the conditions for the selection of certain
communication strategies in terms of the inferencing ability of the learner, the features of
the communicative situation (task requirements), and the formal proficiency level attained
via a cloze test, a sentence translation task, and picture reconstruction and description
tasks. Regarding learners’ sensitivity to the variety of communication strategies, they
proposed some interactions between learners’ strategic use and levels of target language
knowledge. It was found that once learners reach a certain level of proficiency,
inferencing ability determines strategy selection and use. Strategy choice was also found
to be highly contextual.
Chen (1990) explored the relationship between L2 learners’ target language proficiency and
their strategic competence. In this study, the 220 communication strategies employed by
12 (6 males and 6 females) Chinese EFL learners of both high and low proficiency in
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their target language communication, with native speakers were identified and analyzed via
a concept-identification task. It was proposed that the type, frequency, and effectiveness of
communication strategies used by the learners varied according to their proficiency level.
Paribakht (1985), despite adopting different analytical frameworks and methodological
designs, obtained similar results and provided further support for the hypothesis that, both
in terms of frequency and choice, communication strategy use correlates with degree of
proficiency Littlemore (2001) also proposed that individual differences in patterns of
communication strategy usage can be attributed, at least in part, to cognitive style.
Different Stages of Communication Strategies
Abdesslem (1996) identified Planning stage for communication at which “the participant
who has a goal assesses the situation and selects the linguistic rules and items he knows
”(p. 50). At the planning phase, L2 learners employ two types of strategies when facing
a problem. One is avoidance behavior in which the speaker changes her initial goal that
results in reduction strategies. The other is achievement behavior in which the speaker
develops “an alternative plan while maintaining the initial goal” (p. 50) or attempts to
solve a communication problem by expanding his communicative resources. (Faerch &
Kasper, cited in Meyerhoff, 2009 ). The reduction strategies have been divided into two
categories including Formal reduction strategies in which a reduced system is employed
in order to avoid producing non-fluent or incorrect utterances by realizing insufficiently
automatized or hypothesized rules and items, and functional reduction strategies in which
the learner reduces his communicative goal in order to avoid a problem (Faerch & Kasper,
cited in Meyerhoff, 2009).
At the achievement level of the planning stage the speaker may use several strategies
including generalization which is a substitution used to fill in a gap; paraphrase used to
‘convey one’s meaning by using descriptions or circumlocutions’ (Faerch & Kasper, 1983).
Paraphrase includes such strategies as approximation, using a similar vocabulary item which
is not correct but shares some features with the intended item; circumlocution, describing
the characteristics of an object; and word-coinage to which speakers resort when they do
not know or remember the exact word or expression in the target language. Paraphrase
strategies are used by almost all learners and lead to relative success in communication
(Clennell, 1994; Haastrup & Philipson, 1983).
Restructuring strategies are employed when the learner faces a problem at any stage of
communication in which she goes back to where she feels there is a need to retell some
parts again; cooperative strategies are used when the speaker is trying to attract the hearer’s
attention to a problem in order to be given some help; and non-linguistic strategies which
are realized by mimes and gestures and include all nonverbal behavior of the interlocutors
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(Tarone, cited in Faerch & Kasper, 1983 ). Nonlinguistic strategies have been found to
result in unsuccess when being overused (Haastrup & Phillipson, 1983). Borrowing is
another type of strategy identified by Tarone (cited in Faerch & Kasper, 1983) which
includes literal translation, language switch, appeal for assistance, and mime.
At the execution stage which follows the planning phase, the learners may employ retrieval
strategies to solve the last minute problems. These retrieval strategies include such actions
as pauses, hesitations, and repetitions which may be a sign of the speaker’s problem at
either the language or the ideas level (Clennell, 1994; Zaremba, 2006).
Communication strategies have as well been classified into different categories. Tarone,
Cohen, and Dumas (cited in Fearch & Kasper, 1983) have identified several types of
communication strategies including transfer from the native language, overgeneralization,
overelaboration, and avoidance strategy which includes topic avoidance, semantic avoidance,
appeal to authority, message abandonment, and language switch. Tarone (1980) also defines
topic avoidance as not talking about concepts for which there is not known language items.
Message abandonment is a strategy in which the speaker begins to talk about a concept
but is not able to go on and stops in the middle. Each of these strategies may be used
in different areas such as phonological, morphological, syntactic, and lexical components
(Blum-Kulka & Levenston, 1978). Khanji (1996) adds a few others strategies, including
semantic contiguity which refers to replacement of a lexical item by another similar one,
transliteration which is the use of L2 lexical item and structure to create a literal translation
of an item originated in the speaker’s first language, and topic shift to which students
resorted when they found it difficult to talk about a certain topic for which they did not
know required vocabulary and structure.
Corder (1978) identifies some general types of communication strategies which include
message adjustment or risk avoidance strategies. That is, when the speaker “adjusts his ends
to his means” (p. 17). Resource expansion strategies refer to when the speaker tries to
expand his resources by one means or another to realize his communicative intentions.
This latter type of strategy happens through risk-running strategies.
Studies on Speaking Strategies
Although speaking is one of the most ignored skills in EFL/ESL research, for many
learners, it is one of the most important goals, and there is much interest in learning it,
especially in the EFL context of Iran, where lack of contact with native speakers of
English has made the learning process of this skill difficult. Knowledge about the variables
which influence the use of communication strategies and their communicative effects has
implications for second/foreign language teaching because the choice of certain
communication strategies can either influence or be influenced by various factors. Some
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studies have examined the effect of variables such as motivation, attitude, gender, level of
proficiency, and context of speaking strategies use (Chen, 1990; Faerach & Kasper, 1983;
Sedaghat, 2001 ). Afsarnia (1999), Bialystok and Frohlich (1980), Chen (1990), Green and
Oxford (1995) and Paribakht (1985) provided evidence of a relationship between the
learner’s proficiency and their choice of specific communication strategy types.
Research has been done to investigate the effect of learning strategies on language learning,
in general, and speaking, in particular. The majority of the researchers have considered the
strategies as individual capabilities, improved through practice and instruction (Liu, 2011).
Also, they have attributed the effect of strategic-based instruction of speaking to reducing
anxiety (Allen & Freeland, 2001) through direct teaching and by the help of the instructors.
Although several studies have been conducted on LLSs, there seems to be limited research
on speaking strategies.
Moriam (2005) investigated the differences of speaking strategy use by the EFL-major
university students in Japan and Bangladesh. EFL speaking strategies were measured by a
speaking strategy use questionnaire with items selected, combined and simplified from two
sets. Language Strategy Use Survey and The Strategy Inventory for Language Learning
(SILL) (Oxford, 1990) on 165 EFL-majors, 102 Japanese students including, 70 females
and 32 males, and 63 Bangladeshi students including 26 females and 37 males. To determine
the learners’ confidence in their own speaking skill levels, a self-evaluative format was
joined with the questionnaire. The major findings were that the Bangladeshi learners
reported more frequent use of cognitive and interpersonal strategies than the Japanese
learners. The Japanese females reported more use of cognitive strategy than the males. On
the other hand, the Bangladeshi learners showed no gender difference in any category. The
Japanese females showed communicative-experiential strategy as the most frequently used
category whereas the males showed almost equal frequency to communicative-experiential,
management and planning and interpersonal strategies. The Bangladeshi females reported
almost the same frequency to use communicative-experiential, interpersonal, and cognitive
strategies and the males showed almost the same tendency including management and
planning strategy with the above categories. Cognitive and effective strategies had the
strongest correlations with the other categories in both cultures. The Japanese learners’ selfevaluation had the strongest correlations with the use of affective and interpersonal
strategies. The Bangladeshi learners’ self-evaluation had the strongest correlations with the
use of cognitive and communicative-experiential strategies.
According to Allen and Freeland (2008), visual strategies such as using PowerPoint
presentation with images, charts, or videos aid the learners in having a satisfactory
presentation. As suggested by Mireskandari (2015), learners should practice the skill, using
the appropriate strategis especially when they have the opportunity.
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Concerning fluency and accuracy as two important aspects of language learning in general
and speaking in particular, there are debates on the preference of one over the other
(Meyerhoff, 2009). For instance, it is believed that attention to meaning or fluency plays
a more important role in speaking and motivation development (Krashen, 1981; Ryan &
Deci, 1985 ). Meyeroff (2009) conducted a study to see how students’ speaking progressed
over the five weeks of the assessment and to determine strategies that were used and
improved their speaking. In short, the research posits that both planned and unplanned
speaking tasks are important as they develop different skills: planned speech, like writing,
allows for greater reflection and depth whereas unplanned speech creates spontaneity and
helps language learners develop effective communication strategies. Still, unplanned speech
should be an ultimate goal to which students gradually scaffold, and not a task demanded
from the outset.
On the other hand, some experts focus on accuracy at the expense of fluency concerned
with speaking improvement (Brown, 2001; Skehan, 1998) and some assign equal importance
to both aspects (Meyerhoff, 2009). In a study conducted in Iranian EFL context, Rahimpour
and Mehrang (2010) investigated the impact of task structure on accuracy and fluency of
oral performance. Thirty two upper-intermediate Iranian learners of English performed two
narrative tasks, structured vs. unstructured, based on cartoon scripts. The performances, then,
were recorded, transcribed and coded to measure the accuracy, fluency and complexity of
the participants’ performances. Next, the paired samples t-test was employed to analyze the
collected data. The results of the statistical analysis revealed that task structure had equal
effect on the accuracy, fluency and complexity of performance.
Focusing on the planned and unplanned speech acts, some researchers have found prespeaking strategies as a way of improving fluency and complexity, with a limited effect
on accuracy (Ellis, 2008; Meyerhoff, 2009). Ortega (1999) reviewed a number of planning
studies, concluding that the evidence that planning contributes to greater accuracy is mixed.
Her study of learners of L2 Spanish found a positive effect for noun-modifiers. One
explanation for these mixed findings is that strategic planning only leads to greater accuracy
if learners have time to monitor their actual performance of the task. In contrast, some
others regard pre-task planning as an effective way to enhance all the three aspects of
speaking at the same time (Meyerhoff, 2009; Momen, 2011). Finally and as concluded by
Meyerhoff (2009), there is still a great need to examine the effect of planned and unplanned
speech on EFL speaking improvement.
Applicable to oral communication or speaking, LLSs could be helpful for learners’ speaking
skill improvement as well. Note-taking, outlining or brain storming are the most common
pre-speaking strategies. These strategies are mainly concerned with organizing one’s thoughts
before transforming them to speech using linguistic signs. However, as a shortcoming,
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these speaking strategies neglect the important role of non-linguistic clues such as shapes,
symbols or colors in learning. In fact, they overlook the human brain’s capacity to process
both linguistic and non-linguistic signs useful for an effective and accelerated learning. As
a result, a shift towards more visually oriented strategies for speaking may seem reasonable.
The present study aims to explore the oral communication strategies, or more
specifically speaking strategies, which Iranian EFL students use when speaking to both
non-native speakers in the classroom, and to native speakers. It is also an attempt to
see whether language proficiency or gender can affect strategies students use while
speaking or not. It is perhaps no exaggeration to say that being able to speak
English for Iranian EFL learners is the most desirable and prestigious manifestation
of one’s commands of this language and at the same time the most challenging
task, given the fact that language learning in Iran occurs in an EFL context.
Research Questions & Hypotheses
The present study was conducted to seek answers to the following questions:
1. What are the speaking strategies used by Iranian EFL students?
2. Are there any differences between the degree and type of strategies used regarding the
participants’ gender?
3. What kind of strategies do proficient language learners employ, but less- proficient learners
do not?
Based on these research questions, it was hypothesized that Iranian EFL students use different
strategies for speaking. Additionally, it can be hypothesized that more proficient learners
use some strategies that less proficient students do not use, and there are significant
differences between the degree and type of strategies used by male and female students.
II. Method
Participants
The participants in this study were 60 Iranian EFL undergraduate students at Shiraz Azad
university, Shiraz Branch in English Teaching and English translation. They were 35 female
and 25 male students. Due to the existing limitations at the university, an accidental
sampling procedure was used to select the students. Two classes were randomly selected
and examined by the researcher. The students were assigned to three proficiency levels of
high, intermediate, and low based on the scores they obtained on a standard proficiency
test.
Instruments

31

Journal of Academic and Applied Studies
(Special Issue on English learning & Education sciences)
Vol. 5(8) August 2015, pp. 23-55
Available online @www.academians.org
ISSN 1925-931X
An Investigation of Speaking Strategies … by: P. Skandari, F. Behjat, A. Kargar

There were two kinds of instruments utilized in this study: a questionnaire on language
learning strategies and an Oxford Placement Test (OPT) for the students’ level of language
proficiency.
A. The Strategy Questionnaire
The main instrument used in this study was a 38-item questionnaire which the researcher
used in order to elicit the participants’ ideas about their speaking behavior. The questionnaire
was primarily developed by Riazi and Khodadadi, (2007). This questionnaire was developed
based on a Likert Scale, with five rating scales ranging from “very often” to “never”. The
strategies this questionnaire aims at measuring belong to the four major factors: 1)
Metacognitive, 2) Cognitive, 3) Memory and Social/Affective, and 4) Compensation. As the
questionnaire had been reported to be both reliable and valid, it was selected as one of
the instruments of data collection in the present study.
B. Oxford Placement Test (OPT)
In order to determine the students’ level of proficiency and assign them to high,
intermediate, and low levels, a standard proficiency test was used which was taken from
Allan (2004). This test contained 60 items, each having three choices, out of which just
one choice has been correct. After the administration of the test, the obtained result helped
the classification of the participants in three groups of high, low, and intermediate.
Data Collection Procedures
The study was conducted in one session for two classes; that is, the students were given
both the proficiency test and the strategy questionnaire. They were asked to first answer
the questions of the proficiency test, and, after completing it, to attend to the strategy
questionnaire. The instructions for two tests were given both orally and in written form in
English. That is, the researcher explained the procedure for the students in English, and
the same instructions were written on the top of their papers. The students were given
enough time to answer carefully and patiently. Since the procedure was nearly simple, no
special training was required on the part of the researcher, and no help was needed to
administer it.
III. Result
Data analysis was done descriptively and inferentially. In the descriptive part, the strategies, sex,
and the level of proficiency are described in frequency tables and charts, and in the inferential part,
to compare the use of strategies, the statistical operations have been run. First, a t-test is used for
compare variables in two independent groups, and then for checking more than two independent
variables, a one-way Anova is used. Therefore, t-test is used to compare the male and female
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performances, and a one-way Anova was used to investigate the differences in the three levels of
participants' proficiency.
A. Student Tendency to Use Four Strategies
In order to answer the first research question, Mean scores was used. Figure 1 summarizes
the results.

Four Strategies

mean

4

3

2

1

Mean

Metacognitiv
e

Cognitive

2.7804

3.0312

Memory
Social/Affecti
ve
3.0188

Compensatio
n
2.7733

Figure.1. The Mean Scores of Students in Four Strategies

As Figure 1 indicates, the average use of all strategies is more than 2.5, which represents the
students’ desire to use the strategies. According to this figure , the tendency to use of cognitive
strategies (average=3.03) is more than other strategies, and the compensation strategies with an
average of 2.77 has the lowest tendency among the participants.
B. EFL Learner Gender and Speaking Strategy
An Independent sample t-test was conducted to find out possible differences between the two
independent groups of male and female and their speaking strategy (SS) use.
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TABLE 1
DESCRIPTIVE STATISTICS OF STUDENTS IN METACOGNITIVE STRATEGY

Sex

N

Mean

Std. Deviation

Male

25

2.6118

.21479

Female

35

2.9008

.56363

According to Table 1, the mean score for the male group was 2.6. While female students received
2.9. In order to see if this difference was significant, an independent sample t-test was used.
TABLE 2
INDEPENDENT SAMPLE T-TEST RESULTS REGARDING GENDER AND
METACOGNITIVE STRATEGY USE
TEST

Sig(p-value)

Alpha

Result

t-test

0.008

0.05

H is retained

As p-value is equal to 0.008, which is less than 0.05, so the hypothesis stating that metacognitive
strategies are different between men and women is retained. As Table 1 reveals, the mean value
obtained for women (2.9) is more than men (2.6) which implies women were more likely than men
to use metacognitive strategy in speaking.
TABLE 3
DESCRIPTIVE STATISTICS OF STUDENTS IN COGNITIVE FACTORS
The mean score for both male and female group of students was 3.03. In order to see if this no

Sex

N

Mean

Std. Deviation

Male

25

3.0300

.52326

Female

35

3.0321

.50670

difference was significant, independent sample t-test was used.
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TABLE 4
INDEPENDENT SAMPLE T-TEST RESULTS REGARDING GENDER AND
COGNITIVE STRATEGY USE
TEST

Sig(p-value)

Alpha

Result

t-test

0.987

0.05

H is rejected

In this hypothesis, the p-value of 0.987 is obtained. Since P> 0.05, so gender does not influence
the choice of cognitive strategy in speaking.
TABLE 5
DESCRIPTIVE STATISTICS OF STUDENTS IN MEMORY&SOCIAL/AFFECTIVE
FACTORS

Sex

N

Mean

Std. Deviation

Male

25

3.0400

.47010

Female

35

3.0036

.40161

According to Table 5, the mean score for male and female group of students was 3.04 and 3.00.
In order to see if this no statistically difference was significant, independent sample t-test was used.
TABLE 6
INDEPENDENT SAMPLE T-TEST RESULTS REGARDING GENDER AND
MEMORY&SOCIAL/AFFECTIVE STRATEGY USE
TEST

Sig(p-value)

Alpha

Result

t-test

0.748

0.05

H is rejected

In this hypothesis, based on the p-value (P>0.05), the hypothesis is rejected. The mean value
obtained for men and women showed no differences in the selection of memory and social /
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affective strategies. Both men and women are same in the use of memory and social /affective
strategies in speaking.
TABLE 7
DESCRIPTIVE STATISTICS OF STUDENTS IN COMPENSATION FACTORS

Sex

N

Mean

Std. Deviation

Male

25

3.3520

.67152

Female

35

2.3600

.54622

According to Table 7, the mean score for the male group was 3.3. While female students received
2.3. In order to see if this difference was significant, independent sample t-test was used.

TABLE 8
INDEPENDENT SAMPLE T-TEST RESULTS REGARDING GENDER AND
COMPENSATION STRATEGY USE
TEST

Sig(p-value)

Alpha

Result

t-test

0.000

0.05

H is retained

In this hypothesis, based on the p-value that is less than the significance level (0.05), the hypothesis
is retained. To sum up, females are more likely than males to use metacognitive strategy in
speaking. Gender does not influence the use cognitive and memory and social / affective strategies.
And both men and women are equally likely to use these strategies. Among the strategies that were
examined in this study, men are more likely than women to use compensation strategy.
C. Learners’ Level of Proficiency and Their Speaking Strategy Use
After comparing these four components between males and females, they were checked in
different levels. Since the proficiency levels were more than two groups, an Anova was used for
comparing these levels. In the following, four strategies were tested in three levels of language
proficiency. To determine precise differences among levels, a Post Hoc was also run.
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TABLE 9
ANALYSIS OF VARIANCE: METACOGNITIVE FACTOR
Source

SS

df

MS

F

p

Between groups

5.804

2

2.902

22.59

0.000

Within groups

7.323

57

0.128

Total

13.127

59

As can be seen, p-value is less than 0.05, and (H1) is retained. This means that, the groups tend to
use metacognitive strategies differently. In the following, three levels of proficiency are compared
through Tukey's post hoc test.
In Table 10, each level is compared with the others. The first row of the table (sig = 0.807)
shows the comparison of low and intermediate metacognitive strategy use. As the sig value
is greater than 0.05, it can be concluded that low and intermediate levels are not different in
metacognitive strategy. But comparing the high group in two levels of low and intermediate,
the sig (0.00) is less than 0.05 representing that in high level, metacognitive strategy is
significantly different and higher. In other words, students with high level of proficiency tend to
use metacognitive strategies more than other students.

TABLE 10
TUKEY HSD POST HOC TEST FOR METACOGNITIVE STRATEGY ACROSS THREE
PROFICIENCY LEVELS
95% Confidence Interval
Proficiency Level

Mean
Difference (I-J)

Std.
Error

Low

Intermediate

-0.07376

0.11805 0.807 -0.3578

0.2103

Low

High

-.71429*

0.12625 0.000 -1.0181

-0.4105

Intermediate

High

-.64052*

0.10733 0.000 -0.8988

-0.3822

*. The mean difference is significant at the 0.05 level.
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TABLE 11
ANALYSIS OF VARIANCE: COGNITIVE FACTOR
Source

SS

df

MS

F

p

Between groups

0.424

2

0.212

0.812

0.45

Within groups

14.877

57

0.261

Total

15.301

59

As seen in the table above, the sig value is 0.449 that is greater than 0.05 and implies the hypothesis
is rejected. In other words, there is not a significant difference between students with different
language levels in using cognitive strategies.

TABLE 12
ANALYSIS OF VARIANCE: MEMORY & SOCIAL / AFFECTIVE FACTOR
Source

SS

df

MS

F

p

Between groups

0.369

2

0.185

1.008

0.37

Within groups

10.438

57

0.183

Total

10.807

59

The Sig = 0.37, which is more than 0.05, show that the hypothesis is rejected. It implies that there
is no difference in the three groups of language proficiency in using memory and social/affective
strategy.
TABLE 13
ANALYSIS OF VARIANCE: COMPENSATION FACTOR
Source

SS

df

MS

F

p

Between groups

0.068

2

0.034

0.055

0.95

Within groups

35.249

57

0.618

Total

35.317

59
38
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The above table shows p>0.05. Therefore, the hypothesis is rejected, that means there is no
difference between the three groups of language proficiency in using compensation strategy.
To sum up, according to what was shown, students in different levels of language proficiency are
just different in using metacognitive strategy. Overall, students with different language levels tend
to use cognitive, memory and social/affective, and, compensation strategies in the same way.
I.V. Discussion
In what follows, the research questions are answered in light of the findings of the study:
1) What are the speaking strategies used by Iranian EFL students?
As the results manifested, all the Iranian EFL learners more or less take the advantage
of speaking strategies. Generally, strategies applied by them in this study are categorized
into two main groups direct and indirect strategies. . The results showed that the average
use of all strategies is more than 2.5. It represents the students' desire to use the strategies.
Among the four strategies that have been studied, the desire of using cognitive strategy
has the highest average of (3.03), and the compensation strategy has the lowest average of
(2.77) among Iranian EFL students.
2) Are there any differences between the degree and type of strategies used regarding
the participants’ gender?
In this study, the first factor reveal that women tended to show greater favor over
metacognitive strategies which included such techniques as evaluating, arranging and
planning, and centering learning. This finding accords with several research studies
which concluded that women are more frequent users of language learning strategies,
especially metacognitive ones (Ardekani, 2011; Ehrman & Oxford, 1989; Fatemi &
Moghaddam, 2012; Shannon, 2008). The use of metacognitive strategies mostly used
by female students in this study can be attributed to the fact that women prefer to
use language very accurately and with great precision compared to men. They try
to monitor their production and arrange their language tasks in order to make a
better use of, and better improvement in, the target language while men may be
more interested in communicating meaning, so they do not pay much attention to
language forms or to monitor or correcting the errors they make while
communicating. The second area in which sex tended to have a significant effect
on strategic choice was in compensation factor which represented the men’s greater
use of this category of strategies. This finding contradicts the results of many previous
studies regarding females’ greater use of strategies in general, especially compensation
and social ones (Ehrman & Oxford, 1995; Green & Oxford, 1995; Griffiths, 2006).
The Compensation factor in this study included such strategies as getting the message
across and making up new words which is mostly used by men. As was mentioned
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earlier, men tended to show more interest in sending the message and making the
interlocutors comprehend meaning they are trying to convey. They may be more
self-confident than women, so they are apt to make new words whenever they
forget one and ignore the errors or slips of the tongue. Hence, they did not monitor
their speech, nor do they plan their language tasks as much as women. However,
paying much attention to the forms and monitoring production makes women
interested in language forms. Therefore, compensation may be a factor which is
favored by women after fulfilling other requirements in speech production.
3) What kind of strategies do proficient language learners employ which less- proficient
learners do not?
According to the tables, the only factor in which proficiency level showed to have
a significant effect on strategic choice was the metacognitive factor (P<0.05). It
means that the participants’ level of proficiency has greatly influenced their choice
of metacognitive strategies which is a not observed in other categories. The findings
support other research studies which reported a significant effect of proficiency level
on strategy use (Chamot, 1987; Oxford & Burry-Stock, 1995; Oxford & Crookall, 1989;
Paribakht, 1985; Wharton, 2000; Wu, 2008; Yang, 2007). The results of the Post
Hoc test also revealed that the students at the highest level tended to show greater
use of strategies than the intermediate level, and the intermediate group had a
greater favor over metacognitive strategies as compared to the low level students.
This category of strategies which includes such techniques as evaluating, monitoring,
arranging and planning have been found in many research studies to be more
frequently used by more proficient learners(Mireskandari, 2015; Oxford & BurryStock, 1995; Rossi-Le, 1989; Sugeng, 1997). One explanation might be that since
good language learners have a better control over the target language, they find no
need to attend directly to language tasks as metacognitive strategies contribute
indirectly to language learning (Ehrman & Oxford, 1990); rather they prefer to rely
on their target language resources and try to pay attention to other aspects of
language which contribute indirectly to their language abilities. Such strategies as
paying attention, seeking practice opportunities, and self-monitoring demand good
mastery over the language which less- or non-proficient learners lack. Another
explanation could be that these strategies or practices have caused learners to be more
successful in their learning processes, whereas less-proficient learners are not
successful because they do not follow or use these procedures or strategies.
V. Conclusion, Pedagogical Implications and future research
The main objective of this study was to investigate the role of sex and proficiency level
on speaking strategies used by Iranian EFL students. For this purpose, a 38-item
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questionnaire was administered in order to be submitted to 60 EFL learners of different
genders with answers designed according on a Likert Scale. In the study, a standard
proficiency test was utilized to determine the participants’ level of proficiency, based on
which the students were assigned to three groups of high, intermediate, and low. The data
gathered from the questionnaire were analyzed using an independent sample t-test and
ANOVA. According to the findings of the study it could be concluded that first, high proficient
students tended to show greater use of strategies than intermediate and low level
students.Second, the degree with which the participants of the study chose metacognitive
and compensation factors was influenced by the learners’ gender; that is, the woman showed
more favor over metacognitive strategies whereas men revealed more preference for
comprehension strategies. Third, In other factors, the two independent variables of the study
showed no significant effect on strategic choice by Iranian EFL students. The findings of
this study would contribute, to a large extent, to the field of foreign language teaching
including syllabus design and teaching methodology. By studying these strategies, the source
of their possible inabilities in speaking will be revealed; thus, they will be able to take
the required measurements in order to find the solutions. It is helpful for syllabus designers
to prepare materials in such a way that can be used as complementary and suggest those
activities that can guide EFL learners apply effective strategies in language learning and
especially speaking skill. In other words, it can be said that strategy instruction should be
regarded as an inevitable aspect of teaching language and should be included in EFL
materials. Last but not least, it is suggested that it would be useful to conduct a study in
which some other learner variables like age, major of study, years of studying English,
social class, motivation, cultural background, etc. are manipulated, and their relationship to
strategy use are investigated.
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APPENDIX: A
Speaking Strategy Questionnaire
Student Name:………………

Sex: Female Male

Level:……

Part Ι. In informal conversations in English:
PART Π
When preparing for an oral report in class or group
12. When preparing an oral report in class
or group, I organize it in Persian, then put it
into English.

Very

Sometimes

Rarely

Never

often

Often

13. When preparing an oral report in class
or group, I Write it down in English, then
memorize it.

Very

Often

Sometimes

Rarely

Never

14.I just think of an outline in English,and
elaborate it in class.

Very

Often

Sometimes

Rarely

Never

often

often
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PART Ш
In order to improve my speaking ability in English:

15.I Read newspapers, magazines, books,
brochures, or pamphlets primarily in order to
learn new words or structures.

Very

16.I speak English with other students or
teachers after class.

Very

17.I practice reading aloud to improve my
pronunciation and intonation.

Very

18.I listen to radio or tape recordings
primarily to improve my pronunciation and
intonation.

Very

19.I look for chances to speak to native
speakers.

Very

20.when my teacher asks questions in class, I
try to answer him/her mentally to myself.

Very

21.I find myself correcting other students̕
speech mentally to myself when they make
an error.

Very

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

often

often

often

often

often

often

often
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22.I speak to myself in English ,either
silently or aloud.

Very

23.I find myself repeating words and phrases
after my teacher or a native speaker silently
to myself while listening.

Very

24.I memorize dilalogs, stories, or other
reading materials from my textbook.

Very

25.I memorize stories, dialogs, or other
materials which I read after class.

Very

26.I look for chances to attend lectures or
talks given by native speakers (e.g., visiting
scholars) which are not part of my course.

Very

27.When listening to my teachers, or native
speakers, I pay attention to the ways they
express themselves

Very

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

often

often

often

often

often

often

(e.g., idiomatic or colloquial expressions),
and try to use them in my own speech.

28.I retell stories or texts after class.

Very
often
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29. I look for chances to watch films or TV
programs in English.

Very

30.I view my participation in pair-work or
oral activities as compared with the rest of
the class.

Very

31.I try to talk like native English speakers.

Very

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

Often

Sometimes

Rarely

Never

often

often

often

32.I start conversations in English.

Very
often

33.I Look for opportunities to speak as much
as possible in English.

Very

34.I have clear goals for improving my
speaking ability.

Very

35.I encourage myself to speak English even
when I am afraid of making a mistake.

Very

36.I give myself a reward or treat when I
speak English well.

Very

often

often

often

often
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37.I Talk to someone else about how I feel when
I speak English.

Very Often Sometimes Rarely Never

38.I Ask questions in English.

Very Often Sometimes Rarely Never

often

often
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Appendix B:

Oxford Placement Test

GRAMMAR TEST PART 1
Name____________________________________________
Total Listening _______ / 100 Total Grammar Part 2 _______/ 50
Total Grammar Part 1_______/ 50 Grand total _______/ 200

Look at these examples. The correct answer is indicated in bold.
A In warm climates people like likes are liking sitting outside in the sun.
B If it is very hot, they sit at in under the shade.

Now the test will begin. Tick the correct answers.
1. Water be freezing is freezing freezes at a temperature of 0C.

2. In some countries there is is it is dark all the time in winter.
3. In hot countries people wear light clothes for keeping to keep for to keep cool.
4. In Madeira they have the good good a good weather almost all year.

5. Most Mediterranean countries are more warm the more warm warmer in Octoberthan in April.
6. Parts of Australia don,t have the some any rain for long periods.
7. In the Arctic and Antarctic it is there is it has a lot of snow.
8. Climate is very important in most of most the most people,s lives.
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9.

Even now there is little few less we can do to control the weather.

10. In the future we’ll need we are needing we can need to get a lot of power from the sun and the wind.

11. Pele is still perhaps most the most the more famous footballer in the world.

12. He had been is was born in 1940.

13. His mother not want wasn’t wanting didn’t want him to be a footballer.

14. But he used ought has used to watch his father play.

15. His father made him to made him would make him to practise every day.

16. He learned to use or his left foot or and his left foot and both his left foot and his right.

17 He got the name Pele when he had only ten years was only ten was only ten years.

18. By 1956 he has joined joined had joined Santos and had scored in his first game.

19. In 1957 he has been picked was picked was picking for the Brazilian national team.

20 . The World Cup Finals were in 1958 and Pele was looking forward to play to playing to be playing.

21. But he hurt this the his knee in a game in Brazil.

22. He thought he isn’t going to couldn’t wasn’t going to be able to play in the finals in Sweden.

23. If he hadn’t been weren’t wouldn’t be so important to the team, he would have been left behind.
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24. But he was a such such a a so brilliant player, they took him anyway.

25. And even though even so in spite of he was injured he helped Brazil to win the final.

26. The history of the World Cup is quite a a quite quite short one.

27. Football has been is being was played for

28. above over more that a hundred years, but the first World Cup

29. competition did not be was not was not being held until

30. 1930. Uruguay could win were winning had won the Olympic football

31. final in 1924 and 1928 and wanted be being to be World Champions for the third time.

32. Four teams entered from Europe, but with a little few little success.

33. It was the first time which that when professional teams

34. are playing would play had played for a world title.

35. It wasn’t until four years later more further that a

36. European team succeeded to win in winning at winning

37 .for the a its first time. The 1934 World Cup was

38 .again won by a the one home team,
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39 .what this which has been the case several times since

40. then. The 1934 final was among between against two

41. European teams, Czechoslovakia and Italy, which that who won,

42 .Went on to win winning to have won the 1938 final. Winning

43 .successive finals is something that is not was not has not been achieved

44. again until Brazil did these them it in 1958 and 1962. If Brazil

45. would have won would win had won in 1966 then the

46. authorities would have needed to have let make the original World Cup replaced.

47. But England stopped the Brazilians to get getting get a third successive win. An England player,

48. Geoff Hurst, scored three goals in the final and won it almost by his own on himself by himself

49. 1966 proved being as being to be the last year that England

50. would will did even qualify for the finals till 1982, though they got in as winners in 1970.
GRAMMAR TEST Part 2

51. Many persons people peoples nowadays believe that everyone should learn to use computers.

52. The majority of children in the UK have has are having access to a micro-computer.

53. There are more computers per head in England than
anywhere else somewhere else anywhere other in the world.
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54. Learning a computer language is not the same as like than learning a real language.

55. Most people start off with ‘Basic’, who what which is the easiest to learn.

56. Children seem to find computers to easy, but many adults aren’t used to work
with microtechnology.

the work working

57. There aren’t no any some easy ways of learning to program a computer.

58. The only way to become really proficient is to practise a lot
on your own by your own on your self.

59. You can pick up the basics quite quickly if you want to would are willing to make en effort.

60. Most adults feel it would be easier if only they would have started would start
computer studies earlier.
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